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Our Prussian School System

The government began to compel us
all to send our children to school in
1852 in Massachusetts, and from that
state the compulsion spread south,
west, and north. But in 1818, 34 years
before the first compulsory school laws,
Noah Webster estimated that over 5
million copies of his Spelling Book had
been sold in a country with a popula-
tion of less than 20 million. And every
purchase decision was made freely, by
an individual or a family; there were
no federal, state, or city tabs on which
to run bulk purchases. Each decision
was made privately, and in each case
somebody forked over some cash to
buy a book. That would seem to sug-
gest that most people don't have to be
compelled to learn; they do it on their
own because they want to.

Between 1813 and 1823 Walter Scott
sold 5 million copies of his novels in
the United States. That would be about
equal to 60 million books today. James
Fenimore Cooper’s books, including
The Last of the Mohicans, also sold in
the millions. As many modern readers
will attest, neither author’s books are
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easy reading.

In 1812 Pierre Du Pont de Nemours
published Education in the United States,
in which he expressed his amazement
at the phenomenal literacy he saw.
Forty years before passage of our first
compulsory school laws, Du Pont said
that fewer than four of every thousand
people in the new nation could not read
and do numbers well. He saw a world
in which nearly every child was trained
in argumentation (the old-fashioned
term for “critical thinking”). Two dec-
ades later a French aristocrat named
Alexis de Tocqueville wrote Democ-
racy in America, in which he called us
the best educated people in history.

It appears that, before 1852, the
American people were educating them-
selves quite well. They made their own
educational decisions, using, inventing,
or substituting for schooling—as Ben
Franklin did — as they best saw fit. Our
early catch-as-catch-can, entrepreneur-
ial form of instruction offered abundant
choices of useful ways to grow up, useful
ways to read, write, and think— histori-
cally, schooling was about literacy, and
that is why it succeeded. Literacy isn't
very difficult for children to achieve
when they perceive that the adults

Cato president Edward H. Crane greets Sen. Bob Dole at a Cato Institute reception celebrating the
publication of Market Liberalism: A Paradigm for the 21st Century, edited by Crane and executive
vice president David Boaz.
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about them think that it's important.

Kids Like to Learn

The secret to our amazing early ac-
complishment was that reading, writ-
ing, and numbers are very easy to
learn—in spite of what we hear today
from the reading, writing, and num-
bers establishments.

A few private businesses still know
that secret and manage to instill liter-
acy correctly —at a fraction of the cost
of public schools. I want to caution you
that the two places I'll cite use radically
different theories, but the outcome in
both is very impressive. In Philadelphia
the Institutes for the Achievement of
Human Potential has been teaching ba-
bies to read, and teaching mothers to
teach their babies to read, since shortly
after World War II. What is really dia-
bolical is that the kids have a great
deal of fun learning, study sessions only
last a few minutes, and the babies learn
foreign languages —and the violin, too.
You might want to ask your local school
superintendent why you haven't heard
of that business.

Place number two is the beautiful

(Cont. on p. 10)
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Clinton’s Major Opportunities

Chalrmaps (Ressage

In the long run our political sys-
tem works best if presidents
with records as weak as those of
Hoover, Carter, and Bush, for
example, are not reelected. May
we all live so long. In the short
run, however, the performance
of our political system depends
critically on the direction of the
policy changes initiated by any
new administration.

The major opportunities for
¥ each new administration are to
| resolve the major problems the
prior admmlstratlon did not successfully address. Over the
past 40 years, for example, the major accomplishment of
Republican presidents has been to end the Korean War, the
Vietnam War, and the Cold War. Nixon’s opening to China
and the termination of conscription are of the same
character —policies that the Republicans would probably
have opposed had they been proposed by a Democratic
president.

Similarly, the major opportunities for a Democratic pres-
ident are to resolve the major problems that have proved to
be minefields for Republicans. The following are the most
important of those opportunities.

Welfare. Over the past several decades, unfortunately,
federal welfare programs have become a way of life for an
increasing proportion of welfare recipients, reenforcing “the
culture of poverty” As a candidate, Bill Clinton struck a
responsive chord by stating that welfare should be a hand
up, not a handout —a safety net, not a way of life.

An incrementalist approach to federal welfare reform
faces two major problems: Welfare policy specialists are
now much less confident about what works than they were
20 or 30 years ago, in part because of the discouraging
experience of the intervening period. And the welfare lob-
bies have a collective lock on many of the subcommittees
of Congress. Clinton is best advised to go for broke, to
devolve all federal welfare programs to the states in ex-
change for full federal financing of Medicaid —a proposal
first made by Ronald Reagan and recently endorsed by
Alice Rivlin, the new deputy director of OMB. The poten-
tial support of the governors may now be sufficient to win
approval of that proposal.

Social Security. The cost of Social Security will not increase
very rapidly in the near future, primarily because today’s
new retirees are from the smallest birth cohort in this
century. Over the next several decades, however, the cost of
Social Security will explode and require an increase in the
payroll tax of about 10 percentage points. Two policy
changes would be sufficient to avoid that outcome: Grad-
ually increase the age for full retirement, maybe by two

months a year beginning in 1994. And index the benefits of
future retirees to prices rather than wages. Those two mea-
sures would reduce both the ratio of retirees to workers and
the growth of real benefits per retiree. Implementing those
measures early would provide ample time for workers to
increase their own savings for retirement.

Medical Care. Social Security is a time bomb, but private
and government expenditures for medical care are already
increasing at a very rapid rate. The several measures that
Clinton is now considering would only compound the prob-
lem of increasing medical prices and expenditures. A
reduction in the growth of tax-financed private and public
health insurance is necessary to resolve the problem. The
most promising alternative is to replace the current tax
deduction for health insurance, Medicare, and Medicaid
with a medical care IRA and a catastrophic plan with a
high income-tested deductible.

The Environment. All of us value the environment. There
is reason to believe, however, that the federal government
has overreacted to most perceived environmental crises.
The costs of most recent federal environmental measures
appear to be substantially higher than the benefits. And
voters have rejected almost all of the environmental mea-
sures on state and local ballots in the past few years. The
tension between President Clinton's "people first” perspec-
tive and Vice-President Gore's “earth first” perspective may
provide some opportunity for a better balance of environ-
mental and other values. The most promising alternatives
are to establish a common cost per expected life saved for
all federal programs and regulations, broaden the use of
tradeable pollution permits, and replace the current regula-
tory takings with direct federal purchase of easements to
protect endangered species, wetlands, and historic properties.

Will President Clinton consider these major opportuni-
ties? Maybe. He campaigned as a “New Democrat,” and he
seems to be more receptive to a serious debate on major
policies than was Bush. Will President Clinton realize any
of these opportunities? Probably not, but it is too early to
tell. His first appointments are not encouraging. The most
promising indication is that he regards Ronald Reagan, not
Jimmy Carter, as his model of a successful president.

Welcome to Washington, Mr. Clinton. You have a unique
opportunity to make several important reforms that your
predecessors either would not address or could not realize.
A focus on these opportunities would earn our support,
your reelection, and the prospect of being regarded as an
important president.

/ —William A. Niskanen
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Why the Welfare State Hurts the Poor

Economic Failure Is Necessary Part of Market,

I s a free-market economy cruel because
people are left unprotected against
failure? Some people believe that and
favor a government safety net. But a new
Cato Institute book, Failure and Prog-
ress: The Bright Side of the Dismal
Science by economists Dwight R. Lee
and Richard B. McKenzie, argues that
government cannot mitigate failure
without also eliminating opportunities
for success. “This book is written with
the conviction that unless economic fail-
ure is understood as integral to the suc-
cessful performance of market econo-
mies, it will be seized upon by active

The Bright Side of the Dismal Science

Duight R. Lee and Richard B, McKenzie
[ 1

political interests as justification for
expanding government action that sti-
fles general economic productivity for
the short-run advantage of the politi-
cally influential few,” Lee and McKen-
Zie write.

As government takes resources from
society, less wealth is left for the cre-
ation of prosperity, according to the
authors. The result is a poorer society,
particularly for the poor, who start
with the fewest options. Moreover, by
keeping resources in the hands of those
who would fail, the state prevents them
from moving into hands better able to
satisfy consumers. For example, subsi-
dies to the buggy-whip makers would
have made it more difficult for the
automakers to obtain the resources they
needed to begin their revolutionary
industry.

Lee and McKenzie write that the fo-
cus on short-run failure at the neglect
of long-run progress prejudices the case
against the free market. Similarly, the
attention given to the immediate ef-
fects of government transfer programs
blinds people to the long-run harm to
both the poor and society in general.
They point out that in a democratic
society, transfer programs are never
confined to the poor alone. The pres-
sures of special-interest groups inevita-
bly generate programs that funnel
subsidies to better-off people. And as
the state appropriates more and more
wealth to finance the expanding pro-
grams, economic progress is stifled and
everyone is worse off than they would

Rlchard B. McKenzie

Dwight R. Lee

have been without the programs.

Lee and McKenzie warn that fear of
economic failure is slowing the transi-
tion to a market economy in the for-
mer communist countries. They urge the
citizens of those countries to recognize
that “the evolution of market institu-
tions and the expansion of economic
prosperity will take considerable time.”

This readable, eye-opening book
shows that the money absorbed by bu-
reaucracy in the name of helping the
poor would be put to better use by the
wealth-creating sector where it would
actually make people better-off. It ad-
dresses a fundamental obstacle to pub-
lic acceptance of market processes: the
fear of failure and inequality, no mat-
ter how short-term.

Lee is a professor of economics at
the University of Georgia. McKenzie is
a professor of economics at the Univer-
sity of California, Irvine. They are also
the authors of Quicksilver Capital: How
the Rapid Movement of Wealth Has
Changed the World. Their new book,
Failure and Progress, is available from
the Cato Institute for $19.95 cloth,
$10.95 paperback. [ |
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Whittle and Medved Speak at Summit

“New Perspectives

Cato Evepts

D ecember 8: Some 300 people turned
out for a "New Perspectives for the
Nineties” city conference in San Fran-
cisco. The speakers included Nobel lau-
reate Milton Friedman, philanthropist
Gordon Getty, Cato's president Edward
H. Crane, executive vice president David
Boaz, and fiscal policy studies director
Stephen Moore.

December 9: Anne Brunsdale, a mem-
ber of the U.S. International Trade
Commission, was the featured speaker
at a “New Perspectives for the Nineties”
city conference in Seattle. The other
speakers were Edward H. Crane, Da-
vid Boaz, Stephen Moore, and Univer-
sity of Washington economist Paul
Heyne.

December 15: "Commercial Speech:
Stepchild of the First Amendment?” was
the topic explored at a Policy Forum
featuring Richard E. Wiley, former
chairman of the Federal Communica-
tions Commission. Wiley, who is now
a private attorney, said that govern-
ment regulation of nondeceptive ad-
vertising is unwise and contrary to the
Constitution.

Former FCC chairman Richard E. Wiley dis-
cusses constitutional protection for commercial
speech at a Cato Policy Forum.
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Milton Friedman is flanked by philanthropist
Gordon Getty (left) and Cato president Edward
H. Crane. All were speakers at Cato’s “New
Perspectives for the Nineties” seminar in San
Francisco in December.
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Anne Brunsdale, a member of the International
Trade Commission, was the featured speaker at
a "New Perspectives for the Nineties” seminar in
Seattle in December.
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” Events Held in San Francisco, Seattle
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Russian liberal Hlya Zaslavsky discusses pros-
pects for reform in Russia at a Cato luncheon in
January.

January 12: Cato hosted aninformal dis-
cussion and luncheon with Russian lib-
eral activist llya Zaslavsky. Staff mem-
bers and friends of the Institute talked
about current conditions in Russia with
Zaslavsky, who is chairman of both the
Political Committee for a Democratic
Russia and the Moscow Public Commit-
tee for Russian Reform. Formerly the
mayor of Moscow’s Oktyabrskaya Dis-
trict, Zaslavsky participated in the con-
ference Cato sponsored in Moscow in
1991.

January 26: A reception was held to
celebrate publication of Cato’s new
book, Market Liberalism: A Paradigm
for the 21st Century, edited by David
Boaz and Edward H. Crane. A large
crowd attended, including several con-
tributors to the volume, which sets out
a program to expand individual free-
dom and shrink the federal government.

February 4-7: Cato’s annual Benefac-
tor Summit was held at the Ritz Carl-
ton, Rancho Mirage, California. Among
the speakers were Patrick J. Michaels,
author of Sound and Fury: The Science
and Politics of Global Warming; Mi-
chael Medved, film critic and author of
Hollywood vs. America; Chris Whittle,
founder of the Edison Project, which is
establishing for-profit schools nation-
wide; John Stossel of ABC's “20/20";
Arizona governor Fife Symington; and
Gordon Getty, philanthropist, com-
poser, and economist. u

Fundamentalists, Egalitarians, and Humanitarians All
Threaten Freedom of Thought, Liberal Society, Book Says

A mericans are used to thinking of lib-
eral society as defined by two cru-
cial social systems: the economic system
of capitalism and the political system
of democracy. In Kindly Inquisitors: The
New Attacks on Free Thought, just pub-
lished for the Cato Institute by the Uni-
versity of Chicago Press, Jonathan
Rauch explores fresh territory by show-
ing that the liberal intellectual system
belongs side by side with the other two.

That system — “liberal science,” in the
author’s phrase—performs the crucial
task of developing knowledge by choos-
ing between conflicting opinions. In its
reliance on the exchange of public crit-
icism to sort good ideas from bad ones,
its dynamic strongly resembles those
of capitalism and democracy—and it
has many of the same enemies.

In this book, Rauch spells out just
what the system of liberal science is, how
and why it works, and why it is under
attack. He identifies three major threats,
one very old, the other two newer and
considerably more worrisome today.
The first is from fundamentalists — peo-
ple who believe that truth is obvious
and that only those who understand it
should decide who is right and wrong.
More troubling are the intellectual egal-

itarians, whose principle is that every-
one’s beliefs deserve equal respect. And
most dangerous of all, because of their
seeming humaneness, are the intellec-
tual humanitarians, who decry “verbal
violence” and believe that the rule in
developing knowledge should be, “Thou
shalt not hurt others with words.”

Rauch traces the attacks on free
thought from Plato’s Republic to Iran’s
death decree against Salman Rushdie
and then to America’s campuses and
newsrooms. He provides an impas-
sioned rebuttal to the moral claims of
those who would regulate criticism on
the grounds of compassion. “The new
sensitivity is the old authoritarianism
in disguise,” he writes, “and it is just as
noxious.”

George E Will says that Kindly In-
quisitors "reasserts, against the grow-
ing forces of '‘sensitivity’ and other
forms of intellectual authoritarianism,
the principle on which intellectual free-
dom depends: there is nothing wrong
with giving offense in pursuit of truth.”
Roger Rosenblatt calls the book “a truly
original defense of free inquiry . ..at a
time when. . . intellectual hokum and
political cant are menacing the colleges
and the country” ;

White House aide William Galston
says the book is “a personal, passion-
ate, and compelling defense of unfet-
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Jonathan Rauch

tered inquiry against both its new and
its traditional enemies. Kindly Inquisitors
fearlessly confronts the pieties sweep-
ing over elite academic institutions and
shows how humanitarian intentions are
inexorably transformed into repressive
policies. Rauch’s book will make many
people angry, but it can’t and won't be
ignored. This brave contribution to the
central cultural debate of our time de-
serves the widest possible audience.”
Kindly Inquisitors is available from
the Cato Institute for $17.95. [ ]

CATO INSTITUTE CALENDAR

Technology Policy: More Government or Less?
Fourth Annual Regulation Conference
Washington e Carlton Hotel » April 22-23, 1993
Speakers include David Packard, Murray Weidenbaum, Lawrence Kudlow,
Peter Huber, George Keyworth, Susanne Huttner,
James Bovard, and Charles Schultze.

Grand Opening Banquet
Washington Hilton ¢ May 6, 1993
Speakers include Milton Friedman.

Religion and Liberty: In Harmony or Conflict?
Washington e Capital Hilton e June 16, 1993
Speakers include Robert Sirico, Alex Chafuen, Terry Eastland, James Skillen,
Amy Sherman, Robert Knight, Angela Carmela, and Doug Bandow.
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Why Africans Are Angry

Policy Ropum

As U.S. troops moved into Somalia,
the Cato Institute sponsored a Policy
Forum on the economic and political
problems of Somalia and the rest of
Africa. The speaker was George B. N.
Ayittey, a Ghanaian economist who now
teaches at the American University in
Washington. He is the author of Indige-
nous African Institutions and most re-
cently of Africa Betrayed, a Cato
Institute book just published by St. Mar-
tin’s Press. Excerpts from the forum
follow.

George Ayittey: People refuse to face
the truth, and the truth in Africa is
that many of us are fed up and angry
with our leaders and with the mess
they have created.

Back in the 1960s we fought for free-
dom and independence from colonial
rule. But true freedom never came to
much of Africa. We didn't ask for tyr-
anny, we didn’t ask for economic chaos,
we didn’t ask our leaders to loot our
national treasuries for deposit in Swit-
zerland. We are enraged at our leaders
because many of them have failed us.

(Now, saying that African leaders
have failed their people does not mean
that you are a racist or a traitor, as
their defenders will charge. There is an
ocean of difference between African
leaders and the African people, and
that distinction must always be borne
in mind.)

To understand why many Africans
are angry, we should take a good look
at Somalia. Somalia is a triple tragedy.
It is also a case of triple betrayal. Let
me begin with the triple tragedy.

First, there is the human tragedy that
we see every night on TV. Millions are
threatened with imminent starvation.
Over 300,000 Somalis have already per-
ished needlessly, and hundreds more die
each week. Something has to be done.

Second, Somalia is an African dis-
grace. We have a regional organiza-
tion, the Organization of African Unity,
or OAU, which is supposed to resolve
crises like this. But the OAU is no-
where to be found. That awe-inspiring
body is best known for its vaunted rhet-

oric and befuddled logic. The OAU
protests only the deeds of white leaders
in South Africa; it does not see the
vulturous warlords who have turned
their guns on the people of Somalia.

There is one fact that we have to
understand, and that is that African
problems have to be solved by the Af-
ricans themselves. You may recall that
French president Frangois Mitterrand
visited Yugoslavia to focus world at-
tention on the fighting in Bosnia. We
have leaders in Africa, too—in Kenya,
Ethiopia, Sudan, and so on. Not one of
them has visited Somalia. Of course,
those leaders are the same ones who
congregate every year at OAU summits
to condemn Western colonialism and
imperialism and then pat themselves
on the back for the longevity of their
rule. That leadership is a failure, and
many Africans thoroughly reject it.

The third tragedy for Somalia is the
decision of the U.S. government to send
in the Marines. That decision was hasty
and uninformed, and the invasion is
bound to fail. We did not fight for our
freedom and independence from colo-
nial rule in the 1960s to be recolonized
in the 1990s. More important, the only
real solution to the crisis in Somalia
will be to remove the warlords, who
are responsible for the carnage and
anarchy.

But the U.S. Marines cannot take of-
fensive action against the warlords be-
cause the Marines have been limited,
encumbered, by all sorts of restrictions
and rules of engagement. Imagine a
15-year-old child pointing an AK-47 at
a U.S. Marine. Before the Marine can
fire back, he has to consider whether
his juvenile target is (1) racially correct,
(2) politically correct, and (3) religiously
correct. Why are Americans putting
their own soldiers in such a precarious
situation in Somalia when African lead-
ers have made no move to end the
famine and starvation? Why don’t our
African leaders take the initiative? Be-
cause, to them, Somalia is not an ex-
ception, and that is one of the reasons
there are a lot of Africans who are
very, very angry.

Somalia is not an exception. Many
other African countries have also been
destroyed —Ethiopia, Liberia, Chad,

Angola, Mozambique, Uganda, Sudan,
and Zaire. Destruction was not what
we were seeking when we fought for
our freedom from colonial rule in the
1960s. We were seeking freedom. But
true freedom has eluded many African
countries, many have gone downhill
economically, and today many are
worse off in terms of per capita income
than they were at independence. Af-
rica now is saddled with a huge foreign
debt of $217 billion with nothing to
show for it except a multitude of black
elephants—basilicas, grand conference
halls, show airports, and the like.

Africa is not free. Today, only 11 of
the 52 African countries can be consid-
ered democratic. This is the irony: The
present black African leaders are the
same ones who marched down to South
Africa to demand one man, one vote
for the blacks in that country. Every-
body was in agreement. But those lead-
ers don't give black people the vote in
their own countries. Today, 11 of 52
countries are democratic, but 5 of those
11 are recent additions to the tiny dem-
ocratic club. Twenty-two African coun-
tries are military dictatorships, and the
rest are farcical one-party states where
only one man runs for president, wins
99.9 percent of the vote, and declares
himself president for life.

The economic and political systems
imposed on Africa after independence
are the root causes of the crisis there
today. The mess in Africa has nothing to
do with racial inferiority or superiority
of the African people. What went wrong
in Africa did so because wrong policies
were pursued by the leaders. The eco-
nomic and political institutions im-
posed on Africa after independence
were defective and alien.

Let me give you a quick summary of
why things went so wrong in Africa.
After independence from colonial rule,
almost every African economy came
to be socialist —dominated by the state
and characterized by myriad controls,
regulations, and economic restrictions,
which stifled initiative, drive, and en-
terprise. Africa leaders argued that co-
lonialism was evil and exploitative, and
since the colonials had said that they
were capitalists, capitalism too was con-
sidered evil and exploitative. Therefore,
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only socialism, the antithesis of capi-
talism, was good for Africa. So, many
African leaders marched off to the East
and copied and borrowed socialist sys-
tems and imposed them on their peo-
ple in Africa.

The socialism that was brought to
Africa was a peculiar type of Swiss
Bank socialism that allowed heads of
state and a phalanx of kleptocrats to
rape and plunder Africa’s wealth for
deposit in foreign banks. When a cabi-
net member from Zimbabwe was asked
to define what he meant by socialism,
he said, in effect: "Here in Zimbabwe,
socialism means that what is mine is
mine. What is yours we share.” That is
the kind of socialism that allowed Af-
rican leaders to control the economies,
to restrict economic freedoms of their
people—not for the benefit of the peo-
ple but for the benefit of the elites.

Of course, they justify their brand of
socialism by saying that it is uniquely
African. Africans share things. For ex-
ample, Tanzania created a special type
of socialism called ujaama. Nonsense —
the leaders did not even understand
their own indigenous African tradi-
tions. There’s no way you can justify
socialism on the basis of African tradi-
tion. If you look at traditional Africa,
at indigenous African institutions, you
find that the means of production were
not owned by the chief. Not even land
was owned by the African chief. The
chief acted as caretaker. There were
means of transportation and businesses
in traditional Africa. There were mar-
kets in Africa before the colonists came.
Timbuktu, for example, was one great
big market town. Chiefs didn't control
markets, they didn’t control prices. Even
today anybody who goes to an African
market, especially in West Africa, no-
tices that market activities are domi-
nated by women and that people
bargain over prices. Chiefs don't fix
prices. That is the African tradition.

But after independence, all of a sud-
den African governments decided that
socialism was good for Africa and they
were going to fix prices, and those who
violated government-mandated prices
were thrown in jail and sometimes
threatened with death. Many of us were
shocked when our own governments
and leaders, who professed to have
brought us freedom, turned their guns
on us, the people.

Politically, we have no freedom, ei-
ther. The argument was that the one-
party system was good for Africa. Here
again, our leaders said there was an
African justification. Under the tradi-
tional system, we had only one chief,
and that chief ruled for life; therefore
we must have one president who rules
for life. That is the argument that Pres-
ident Mobutu Sese Seko of Zaire has
been making. So our buffoon leaders
declare themselves presidents for life.

There’s no way you can justify the
one-party system on the basis of Afri-
can tradition. It is true that the chief
ruled for life, but the chief was ap-
pointed. And the chief could also be
removed. The African chief had to gov-
ern with a council of elders. Without a
council of elders, the chief was power-

George Ayittey: "There’s no way to justify so-
cialism on the basis of African traditions.”

less. The chief and the elders had to
reach unanimous decisions on all im-
portant matters. If they couldn’t, they
would call a village meeting and put
the issue before the people. Those meet-
ings were usually held under a big tree
in the village market square. (Many
African languages have words that spe-
cifically denote such meetings.) An is-
sue put before the people would be
debated back and forth until a consen-
sus was reached, and everybody in the
village was required to abide by it. Tra-
ditional Africa had a primitive system
of participatory democracy.

Of course, when the European rap-
tors came, they didn't see a box with
“ballot” written on it. So they put up a
building and called it parliament. The
only difference was that our traditional
parliament was under a tree. Then, after
independence, Africa leaders said that

the parliament building was a colonial
institution. So they blew it up. But you
know, we never went back to sit under
the tree. It, too, was demolished, and
we ended up with a political system in
which we have no popular participa-
tion. If you don't belong to the ruling
party, you're out. That was not the
case under the traditional system of
government, which was very open.

Now, a lot of Africans are saying
that we have been betrayed; our lead-
ers have never brought us freedom. In-
stead, they have looted our national
treasuries. The question is, Why did
that state of affairs remain hidden for
such a long time? Why wasn't it ex-
posed? Somalia didn't suddenly self-
destruct in a day. That sort of economic
catastrophe has been occurring for a
long, long time, and people have seemed
to ignore it. In Africa itself you couldn’t
expose the catastrophe, because we
don’t have any freedom of expression.
Say something that an African govern-
ment doesn't like and you're dead or in
detention. So we couldn’t expose the
problems there. And, ironically, you
couldn’t expose them here, either.

There were two main reasons the
problems couldn’t be exposed here in
America. The first one was that whites
were not willing to expose the atroci-
ties of black African leaders for fear of
being called racists. So most white
Americans sort of shied away from crit-
icism of black African leaders. African
Americans, unfortunately, also aided
and abetted the tyranny. They wanted
to connect with Africa and to express
solidarity with their brothers and sis-
ters there. But because they were misin-
formed about Africa, they expressed sol-
idarity with the wrong people, namely,
African rulers, and in so doing they
shielded those rulers from criticism and
their misguided policies from scrutiny.

Apartheid provided another shield.
For a long time the world’s attention
was intensely focused on South Africa
to the neglect of what was going on in
the rest of Africa. So when Idi Amin
was butchering Ugandans at the rate of
150 a day, nobody did anything. Had
that many African giraffes been slaugh-
tered, the whole world would have
erupted in an uproar.

Anybody who raises a hue and cry
about what African leaders are doing
to their own people is condemned. If

{Cont. on p. 8)
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he is white, he is condemned as a sup-

- porter of apartheid or as a racist. And
if he is black, he is condemned as a
traitor. It is time to put a stop to such
nonsense. There are many black Afri-
cans who are fighting for freedom, not
only in South Africa but in the rest of
Africa. Oppression is oppression irre-
spective of the skin color of the op-
pressor. We have boxed ourselves into
a bad situation: when whites kill blacks
in South Africa, we consider it wrong,
but when black African leaders slaugh-
ter their own people, we make all sorts
of nonsensical excuses for them. No
wonder many of us are angry.

By the 1970s some of our leaders—
the Kaundas, the Nyereres, the Nkru-
mahs—who had brought independence
to their people had become miserable
failures as rulers. So the soldiers came
in and ousted them. But the soldiers
were even worse. They ruined one Af-
rican country after another with mili-
tary rule and looted African treasuries
and wealth. By 1990 almost all the
African countries considered economic
basket cases were being ruled by mili-
tary dictatorships. Nigeria, Ghana,
Somalia, Uganda, and Ethiopia were
all ruled and ruined by military dicta-
torships.

But military dictatorships can never
be justified on the basis of African tra-
dition. So in the early 1990s many Af-
ricans recognized that the military sav-
iors, too, had betrayed them. That is
exactly what happened in Somalia. I
said earlier that Somalia was a case of
triple betrayal. In the early 1960s the
civilian government, which took power
after independence, was corrupt and
inept. It was overthrown in a 1964 coup
led by Siad Barre, the military dictator.

In the early 1990s many Africans de-
cided to do battle with the military
dictators. In Somalia the Somali Na-
tional Movement and the United Somali
Congress began a rebel movement to
oust Barre. In Liberia a similar move-
ment, led by Charles Taylor and Prince
Johnson, was begun to remove Samuel
Doe. But the sad part of it is that, in
many African countries, the very peo-
ple who opposed military rule and who
set out to liberate their countries from
tyranny have ended up fighting among
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City Spending Causes Economic Decline

Government Bars Worker-Management
Cooperation, Baird Study Charges

he 1993 defense authorization bill

contains egregious amounts of pork-
barrel spending, according to Jeffrey R.
Gerlach, Cato foreign policy analyst,
in “Politics and the National Defense:
The 1993 Defense Bill” (Foreign Policy
Briefing no. 22). The 1993 defense bud-
get provides funding not only for un-
necessary weapons such as the Seawolf
submarine and the V-22 aircraft, writes
Gerlach, but also for many non-defense-
related projects, including “environmen-
tal scholarships and training” and "“de-
fense efforts to relieve shortages of
elementary and secondary school teach-
ers and teachers’ aides.”

Gerlach blames the White House, the
Department of Defense, and defense
contractors, as well as Congress, for
misspending defense dollars; and he
shows how such irresponsible spend-
ing stifles economic growth, under-
mines military preparedness, and may
jeopardize important foreign policy
goals. He argues that the defense bud-
get should be spent to protect Ameri-
ca’s true security interests and that
decisions about defense should be based
not on politics but on national security
considerations.

Davis-Bacon Act Hurts Blacks

The Clinton administration should
refuse to enforce the Davis-Bacon Act,

which systematically excludes blacks
from federal infrastructure projects,
according to attorney David Bernstein
in a new Cato study, "The Davis-Bacon
Act: Let’s Bring Jim Crow to an End”
(Briefing Paper no. 17). The Davis-Bacon
Act, which requires federal construction
contractors to pay their workers “pre-
vailing wages,” was passed by Congress
in 1931 for the explicit purpose of ex-
cluding black workers from federal
public works projects, Bernstein writes.
Today, that Jim Crow sop to northern
unions continues to discriminate against
minority contractors and workers while
driving up the federal deficit by in-
creasing federal construction costs.

Bernstein notes that although it has
never been tested in the courts, Davis-
Bacon is in clear violation of the equal
protection principles of the Constitu-
tion. By refusing to enforce Davis-
Bacon, Clinton could expand job oppor-
tunities for minorities, save millions of
taxpayer dollars, and end a shameful
vestige of Jim Crow.

Quality Circles Should Be Legal

As the Clinton administration looks
for ways to improve the American econ-
omy in an increasingly competitive
global marketplace, it faces a body of
outdated New Deal labor law under
which quality circles may be illegal,

themselves. They are not true libera-
tors but crocodile liberators who leave
human debris and carnage in their
wake. Taylor and Johnson, who set out
to liberate Liberia from Doe’s tyranny,
started fighting among themselves.
The same thing happened in Soma-
lia. The United Somali Congress and
the Somali National Movement started
fighting among themselves. That also
happened in Kenya and in Sudan, and
now it is happening in South Africa.
So you see, African countries have been
betrayed time, after time, after time.
That has to come to an end if Africa is
to find its own solutions to its problems.
Before you can solve a problem,
you've got to expose it. We can't ex-
pose many of our problems in Africa

because freedom of expression doesn’t
exist. I'd like to be able to speak like
this in Africa, but I can't because the
media—the newspapers, the TV, and
the radio—are all owned by the gov-
ernments. The first thing the World
Bank and USAID, which is preaching
privatization, ought to focus on is get-
ting the African media out of the hands
of corrupt and incompetent govern-
ments. The media ought to be the first
strategic industry to be privatized, to
be taken away from government.

The second thing the West can do to
help is to apply one standard to all the
regimes in Africa. Oppression should
be condemned wherever it is found.
Criticizing black African leaders does
not make you a racist or a traitor #

S
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says Charles Baird of California State
University at Hayward in “Are Quality
Circles Illegal? Global Competition
Meets the New Deal” (Briefing Paper
no. 18).

In December 1992 the National La-
bor Relations Board ruled that manag-
ers and workers, in effect, are permitted
to discuss workplace issues only through
unions. According to Baird, that rul-
ing, which potentially affects some
30,000 employee participation commit-
tees, could not have come at a worse
time— American companies already face
stiff competition from foreign firms that
take advantage of the very labor-man-
agement committees that are now ap-
parently illegal in the United States.

Unless the NLRB’s sweeping inter-
pretation is reversed by the courts, or
the Clinton administration can con-
vince Congress to change the law,
American business will be increasingly
hampered in its effort to compete, Baird
concludes, and both business and la-

bor will suffer.

U.S. Cities Are Not Underfunded

The economic decline of many U.S.
cities between 1965 and 1990 corres-
ponded with increases in municipal
spending and taxing, according to Ste-
phen Moore, Cato’s director of fiscal
policy studies, and Dean Stansel, a re-
search assistant, in "The Myth of Amer-
ica’s Underfunded Cities” (Policy Anal-
ysis no. 188).

Moore and Stansel studied 76 of the
80 largest U.S. cities and found that
declining cities, on average, spend $1.71
for every $1.00 spent by high-growth
cities, have tax burdens that are roughly
50 percent greater than those of high-
growth cities, have larger government
payrolls than do high-growth cities, are
more likely to impose an income tax
than are high-growth cities, tend to rely
heavily on income and property taxes
whereas high-growth cities rely on sales
taxes, and routinely spend $1,400 more
per pupil on education than do high-
growth cities.

High taxes and expenditures at the
beginning of a period are consistently
associated with subsequent slow rates
of economic growth. The authors con-
clude that the growth or decline of cit-
ies is due, in large part, to the cities’
own fiscal policies, not to lack of fed-
eral money. [ |

Cato Sets Book Marketing Changes;
Authors Win 1991 Mencken Awards

M any Cato Institute books are now
being distributed to bookstores na-
tionwide by the National Book Network,
a marketing service for small publishers.
The association was launched with sev-
eral of Cato's fall 1992 titles, including
Patient Power: Solving America’s Health
Care Crisis, What Has Government
Done to Qur Health Care? and Sound
and Fury: The Science and Politics of
Global Warming.

Cato’s own book distribution is now
being handled by a distribution center
in San Francisco. To make book order-
ing more convenient, we now have a toll-
free 800 number for credit card orders.
To order Cato books, call 1-800-767-1241
(between noon and 9 p.m. eastern time).
That'’s 1-800-767-1241.

Mencken Awards

Two Cato authors are among the
winners of the 11th annual Mencken
Awards for outstanding journalism ex-
posing government abuses of power or
defending individual freedom. The
awards are presented by the Free Press
Association.

Executive Vice President David Boaz

won the award for best feature or essay
for his article “Journalists and the Drug
War” in Liberty magazine. P. ]. O'Rourke,
who is— appropriately enough—Cato's
Mencken Research Fellow, won the best
book award for Parliament of Whores.

Bartlett Visiting, Moore on Leave

Stephen Moore, Cato’s director of fis-
cal policy studies, will be on leave from
March through October 1993 to work
for Rep. Richard K. Armey (R-Tex.) as
a visiting scholar with the Joint Eco-
nomic Committee of Congress. He will
be studying federal tax and budget pol-
icies. Moore has published a number
of widely publicized Cato papers, in-
cluding studies of President George
Bush's spending record and state fiscal
policies and a rating of the governors’
records on fiscal policy.

During Moore’s absence, Bruce Bart-
lett, former deputy assistant secretary
of the Treasury for economic policy,
will be a Visiting Fellow at the Cato
Institute. He will write on a variety of
economic topics and, among other du-
ties, supervise the fiscal policy studies
project. ]
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Cato’s Mencken Research Fellow, P. J. O'Rourke, talks with conference director Julie Riggs at the
reception for Market Liberalism.



10

l Prussian System (Cont. from p. 1) I

Sudbury Valley School, 20 miles east
-of Boston, in the old Nathaniel Bowditch
cottage, which looks suspiciously like
a mansion to 20th-century eyes, a place
ringed by handsome outbuildings, a
private lake, woods, and acres and acres
of magnificent grounds. Sudbury is a
private school, of course, with a tu-
ition of $3,500 a year—about 63 per-
cent cheaper than a seat in a New York
City public school.

Sudbury teaches a lot of things, but
two things it doesn’t teach anybody—
and its students range in age from 4 to
18 —are reading and numbers. Kids
learn reading and calculation at Sud-
bury at many different ages (though
never as babies); when they are ready
to learn, they teach themselves. Every
kid who has spent any time at the
school has learned to read and com-
pute; about two-thirds of them go on
to college without ever taking a stan-
dardized test or getting a report card;
and the school has never seen a case of
dyslexia. The faculty doesn't believe such
a condition exists except in a few physi-
cally damaged kids and the fevered
imaginations of compulsory-school
reading specialists.

They don't teach reading, yet all the
kids eventually learn to read and even
to like it. That poses a frustrating puz-
zle for many observers, but no more
frustrating than trying to explain how
Thomas Paine’s Common Sense sold
150,000 copies in 1776 to a nation of 3
million people, about 25 percent of
whom were slaves.

One final more or less modern exam-
ple of how easy it is to learn to read
well —myself. In 1941 when I went to
first grade in Swissvale, Pennsylvania,
a borough of Pittsburgh, at the age of
five, I could read easily and well. For
the first 200 years of our history most
schools wouldn'’t accept children who
couldn’t read and count, so they must
have learned those skills where I did —
at home.

The miracle woman who taught me
to read was Frances “Bootie” Zimmer,
who had graduated from Monongahela
High School in 1929. There wasn't
enough money to send Bootie to col-
lege, but nobody despaired about that
in those days because the country

seemed to run very well without col-
lege graduates.

Did Bootie know some secret method
of teaching that could have made her a
fortune if she had turned professional?
I don't think so. What she knew was
how to hold me in her lap and read to
me while she ran her finger under the
words. From the time I was two years
old, she read to me every day from in-
creasingly difficult books, none of which
seemed hard because I was having so
much fun. She read real fairy tales, real
history books and newspaper stories,
and real grown-up works including
some tales from The Decameron. What
she didn't read were scientific readers
of any sort, the books with 364-word
sanitized vocabularies and a lot of
pictures.

“American ideologi-
cal leaders fell in
love with the order,
obedience, and effi-
ciency of the Prus-
sian educational
system.”

We are confronted with a great mys-
tery: We had a perfectly literate coun-
try before the advent of government
schooling in 1852. What on earth has
happened since? Why aren’t we a literate
society in the present well-schooled era?

When we consider the course 20th-
century government schooling has de-
liberately taken, it is clear that we are
in the presence of no simple mistake in
engineering but in that of a powerful
ideological agenda, one so passionately
and grimly supported by its proponents
that we might almost view it as a reli-
gion. A brief tour through history is
essential to understanding the present
situation. Otherwise you might con-
tinue to think that some tinkering—or
God forbid, some more money—will
cure the disease of bad schooling.

How We Got into the Present Mess
The structure of 20th-century Amer-
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ican schooling is modeled on a system
that was introduced in Prussia after
Napoleon’s amateur soldiers beat the
professional soldiers of Prussia in the
battle of Jena in 1806. (When your busi-
ness is selling soldiers, losing a battle
like that is serious.) Almost immedi-
ately afterwards the philosopher Johann
Fichte delivered his famous Address
to the German Nation, in which he
told the Prussian people that the nation
would have to be shaped up through a
new utopian institution of forced school-
ing in which everyone would learn to
take orders.

Modern forced schooling started in
Prussia in 1819 with a clear vision of
what centralized schools could deliver:

1. Obedient soldiers for the army,

2. Obedient workers for the mines,

3. Subservient civil servants for gov-
ernment,

4. Subservient clerks for industry, and

5. Citizens who thought alike about
major issues.

The Prussian system was intended to
create an artificial national consensus
on matters that had been worked out
in advance by leading German families
and the heads of institutions.

A small number of very passionate
American ideological leaders visited
Prussia in the first half of the 19th
century; fell in love with the order, obe-
dience, and efficiency of its educational
system; and campaigned relentlessly
thereafter to bring the Prussian vision
to these shores. Prussia's ultimate goal
was to unify Germany; the Americans’
was to mold hordes of immigrant Cath-
olics to a national consensus based on
a northern European cultural model.
To do that, children would have to be
removed from their parents and from
inappropriate cultural influences.

So, at the behest of Horace Mann
and other leading citizens, we adopted
the Prussian schooling system. During
the first 50 years of our new school
system, the Prussian purpose—to cre-
ate a form of state socialism —gradually
forced out the traditional American
purpose—to prepare the individual to
be self-reliant.

The Prussian purpose was collective;
the American purpose, as it had come
down through history, was singular. In
Prussia the purpose of the Volksschulen,
which educated 92 percent of the chil-
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dren, was not intellectual development
at all; it was socialization in obedience
and subordination. Thinking was left
to the Realschulen, in which only 8
percent of the children participated. In-
tellectual development for the masses
was regarded, with managerial horror,
as something that caused armies to lose
battles. For Prussia the ideal society was
not that of intellectual Greece or muscu-
lar Rome but solid, settled Egypt—a
pyramid of subordination where only
the top leadership understood the big
picture. Below that class were descend-
ing service classes, each larger than the
one directly above it, each knowing
less than the one above it, until at the
bottom almost nothing was known ex-
cept how to do a small part of a larger
task that was only dimly understood.

The Prussian Educational Method

Prussia concocted: an educational
method based on complex fragmenta-
tion to ensure that the products of its

.schools would fit the grand social de-

sign. That method divided whole ideas
into school subjects and shortened class
periods so that self-motivation to learn
would be muted by ceaseless interrup-
tions. The whole system was built on
the premise that isolation from first-
hand information and fragmentation
of the abstract information presented
by teachers would result in obedient
and subordinate graduates, properly re-
spectful of arbitrary orders. Those thus
schooled would be unable to interfere
with policymakers because, while they
could still complain, they could not
manage sustained or comprehensive
thought. Well-schooled children cannot
think critically, cannot argue effectively.

The Prussian way of schooling re-
moves the ability to think for oneself;
it teaches people to wait for a teacher
to tell them what to do and whether
what they have done is good or bad.
Prussian teaching paralyzes the moral
will as well as the intellect.

Three major ideas were transferred
almost intact from Prussia and slowly
worked into the final structure of our
national schooling. The first was the
very sophisticated notion that state
schooling existed, not to offer intellec-
tual training, but to condition children
to obedience, subordination, and col-
lective life. The will of children had to
be broken in order to make them plas-

tic material; if the will could be bro-
ken, all else would follow. Keep in mind
that will-breaking was the central logic
of child-rearing among our Puritan col-
onists, and you will see the natural
affinity that existed between Prussian
seeds and Puritan soil.

Children were not to be taught to
think but to memorize; they were to be
discouraged from assuming responsi-
bility for each other, because that weak-
ened the grasp of authority; and they
were to be intimidated away from the
pursuit of their own natural interests
for the same reason. Henceforth, teach-
ers would define what children’s inter-
ests were. From that new logic of school
management eventually arose the need
to eliminate the familiar one-room
schoolhouse, which had been the main

“The Prussian way
of schooling removes
the ability to think
for oneself; it teaches
people to wait for a
teacher to tell them
what to do.”

vehicle of schooling during the first 40
years or so of the new government mo-
nopoly. The one-room school vested
too much responsibility in the children
themselves and thereby preserved too
much of the old self-reliant, neighborly
way of doing things.

The second important idea of the
Prussian method was that extreme frag-
mentation of thinking into subjects,
fixed time periods, sequences, exter-
nally imposed questioning, units, and
the like would simplify the problems
of leadership. Thoughts broken into
fragments could be managed by a
poorly trained, poorly paid teaching
force; could be memorized even by a
moron who made the effort; lent them-
selves to the appearance of precision in
testing; and delivered beautiful distri-
bution curves of “achievement.”

The third idea adopted from the
Prussians was that the government is
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the true parent of children, the state is
sovereign over the family. You can see
that philosophy at work in court deci-
sions that rule that parents need not be
told when schools dispense condoms
to their children, or consulted when
their daughters seek abortions.

By 1889, a little over 100 years ago,
the crop was ready for harvest; in that
year U.S. Commissioner of Education
William Torrey Harris assured railroad
magnate Collis Huntington that Amer-
ican schools were “scientifically de-
signed” to prevent “overeducation.” The
average American would be content
with his humble role in life, said the
commissioner, because he would not
be tempted to think about any other
role. My guess is that Harris meant he
would not be able to think about any
other role.

In 1896 John Dewey said that inde-
pendent, self-reliant people would be a
counterproductive anachronism in the
collective society of the future. In mod-
ern society, said Dewey, people would
be defined by their associations—the
groups to which they belonged —not
by their own individual accomplish-
ments. In such a world people who
read too well or too early are danger-
ous because they become privately em-
powered; they know too much and
know how to find out what they don't
know by themselves, without consult-
ing experts.

Dewey said that the great mistake of
traditional pedagogy had been to make
reading and writing constitute the bulk
of early schoolwork. He advocated that
the phonics method of teaching read-
ing be abandoned and replaced by the
whole-word method, not because the
latter was more efficient (he admitted
it was less efficient), but because read-
ing hard books produces independent
thinkers, thinkers who cannot be so-
cialized very easily. By socialized Dewey
meant conditioned to a program of so-
cial objectives administered by the best
social thinkers in government. That was
a giant step on the road to state social-
ism, and it was a vision radically dis-
connected from America’s past, its
historic hopes and dreams.

Somewhere around the turn of the
20th century, making people dumb for
their own good became the point of
our national exercise in forced school-
ing. If you find that hard to believe,

{Cont. on p. 14)



Calo Policy Repopt

Civil vs. Political Society

It is easy to get caught up in the con-
temporary political fray and lose
sight of the broader issues that ulti-
mately should animate the political de-
bate. What was most striking about
the recent presidential campaign was
its utter lack of philosophical content.
Bill Clinton, Ross Perot, and George
Bush all started from the same unspo-
ken premise that the job of govern-
ment was to solve every imaginable
societal problem. If there was any dis-
agreement among them, it was about
our ability to pay for the government
programs we are told are so desper-
ately needed.

The question of the proper role of
government in a free society —the issue
that animates our interest in politics —
was entirely absent from the campaign.
And that represents a real crisis in the
American polity. Absent a consistent
defense of the individual against the
state, we will face an increasingly po-
liticized society; indeed, we already do.

That makes the work of the Cato
Institute, it seems to me, all the more
important. And I think-the timing of our

by Edward H. Crane

acceptance of our new responsibility is
about right. Cato is maturing into an
organization that has the ability to
define the parameters of the debate, an
organization that may eventually be able
to fundamentally recast the terms of the
debate—a change that is imperative.

I've often said that there are two
basic ways to order society. One is co-
ercively through state mandates; the
other is voluntarily through the private
interaction of individuals and the co-
operation of voluntary organizations
and associations. I recently came across
another way of making that point.
Mark Skousen, a libertarian investment
adviser, wrote that when Oliver Wen-
dell Holmes made his famous state-
ment, “Taxation is the price we pay for
civilization,” he had it completely back-
wards. The correct way to state that
idea would be to say that the level of
taxation is the measure of our failure to
civilize our society.

That is, the greater the size of govern-
ment—as measured by taxes, spend-
ing, regulations, and the general level
of intrusion into our personal and eco-

Budget analyst Dan Mitchell of the Heritage Foundation and Cato senior fellow Roger Pilon listen
as Sen. Phil Gramm discusses the Clinton economic plan at a Cato luncheon.

nomic lives—the less civilized we are
as a society. The more we resort to the
brute force of the state to order societal
affairs, the less we have a civil society.
We in this room have no illusions about
the nature of the state. George Wash-
ington, who was not the most radical
of the Founders, nevertheless got it com-
pletely right when he said, “Govern-
ment is not reason, it is not eloquence.
It is force. Like fire, it is a dangerous
servant, and a fearsome master.”

I think it is important for us to re-
flect on the political scene from such a
fundamental perspective because it is
so easy to let the local newspaper or
the television networks define the de-
bate. If we want a civil society, if we
value humanity, we cannot let that hap-
pen. The battle we are engaged in is of
much greater consequence than are de-
bates on how to make government more
efficient.

I remember the first time I went to
the Soviet Union, in 1981. As a market
liberal, I was prepared for the lack of
creature comforts and consumer goods
in a communist country. What I was
not prepared for was what statism had
done to the human spirit. The light
seemed to have gone out of people’s
eyes. Everywhere you went people were
rude and unhelpful. 1 later described
the USSR as one giant department of
motor vehicles.

The truly alarming problem is that
we are doing the same thing here —not
in the name of any particular ideology,
but as the inevitable result of the public-
choice imperative that says government
must grow. And when it grows, when
statism takes over our lives and bu-
reaucrats and politicians make decisions
that affect us and our loved ones, it
doesn’t matter whether the interven-
tion is undertaken in the name of so-
cialism, the mixed economy, or the New
Covenant—it chips away at our hu-
manity. That is why we need to redefine
the terms of the debate.

Let me give you a couple of brief
examples. We know that the public
school monopoly leads to higher costs,
lower SAT scores, and more violence in
the schools. But horrible as those things
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are, there’s still more to it. When people
who work for the government decide
where our children go to school—and
for the vast majority of Americans they
do—when those people decide what
books our children will learn from and
teach what is politically correct and
what is not, we who have children are
robbed of some of the major responsi-
bilities, rewards, and joys of parent-
hood. And it’s worth noting that our
children know, in subtle and uncon-
scious ways, that we're not in charge.
When people who work for the gov-
ernment spend our hard-earned money
on the welfare of others—when we have
a huge welfare state—we know that
welfare costs are going to be too high,
that welfare bureaucrats will be moti-
vated by perverse incentives, and that
the web of dependence will be rein-
forced. But there’s more to it than that.
We as individual human beings are de-
nied the satisfaction of personally help-
ing those who are truly in need. Our
charitable instincts are blunted, and we

become increasingly isolated and obliv-

ious to the condition of those around
us. Charles Murray refers to that numb-
ing process as the state’s “severing the
tendrils of community”

Even Social Security represents some-
thing more than a bad financial deal
for young workers and a drain on sav-
ings for the economy. When the state
provides a majority of retirement in-
come to a majority of retired Ameri-
cans, as it does today, it also robs us of
the sense of achievement human beings
should feel for having provided for their
own lives.

The list of petty and not-so-petty
thefts of our humanity —of our ability
to experience the full range of respon-
sibilities, achievements, and joys of a
free human existence —continues to
grow. Our government-structured health
care system means we choose our own
doctors less and less frequently; and
even when we do, the doctor-patient
relationship is impersonalized by in-
surance companies and the looming
threat of litigation. The state has
reached into the workplace to such an
extent that our color and our gender
can mean more than our competence.
When they smile at each other, men
and women contemplate the legal im-
plications of flirtation.

A litigious society is not a civil soci-

ety. We have to choose. Do we want a
civil society, or do we want a political
society? The frictions, the tensions, and
the beating down of the human spirit
that marked the closed, oppressive so-
cieties of the former communist na-
tions are growing in our own society.
Too many of us don't even recognize it.
The other day at a banquet I found
myself sitting next to Gen. William
Westmoreland. After a few pleasant-
ries, I asked what he thought of the
state of the world. He said he thought
everything was great—that with the
fall of communism, the greatest threat
to humanity had been destroyed and
no comparable threat was on the hori-
zon. I replied that the fall of commu-
nism was certainly a great event to be
celebrated, but wasn't the General a
little concerned that statism was con-
tinuing to grow here at home? He gave
me a puzzled look, as if to ask what I
meant. ] explained that the government
continues to gain more control over
our resources and our lives and, while
it’s still got a long way to go, it is
clearly headed in the direction of the
former communist states. He said that
didn’t bother him, because the commu-
nists were totalitarians and we are a
democracy.

Yes, we are a democracy. One in
which the average person works from
January until June just to satisfy, tem-
porarily, the voracious appetite of the
state. One in which there is no area
of human existence, no aspect of our
lives—education, entrepreneurship, the
workplace, the bedroom, the arts, the
family, even the support of political
candidates, you name it—that some
politician or bureaucrat doesn't feel
completely justified in controlling, if
he’s not already doing so.

What does it matter what we call
such a system of government? We are
increasingly living in a political society
at the expense of a civil society. The
challenge for the Cato Institute is to
stand up for the principles of a civil
society —one based on voluntarism —
while standing in the midst of a statist
conflagration. In the middle of a claw-
ing debate over which direction the
political society should take, it is Cato’s
responsibility to reject all those direc-
tions and to point instead in the direc-
tion of freedom and minimal state
intervention. And that is a substantial
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challenge.

We knew when we moved to Wash-
ington that there would be tremendous
pressure to get caught up in the pomp
and circumstance inside the Beltway; to
start worrying about the latest mark-up
of the latest bill working its way
through some subcommittee; in other
words, to lose our perspective. But as
Milton Friedman has somewhat grudg-
ingly conceded, that hasn't happened.

The Cato Institute is very much a
part of the debate in Washington: wit-
ness the endorsements on the jacket of
Market Liberalism from George Will,
William Weld, Doug Wilder, Jack Kemp,
and others. We've elbowed our way
into a debate not many people in Wash-
ington wanted us to participate in. And
we've done so on our own terms. It's
easy to do what some groups with good
intentions do when they arrive in Wash-
ington: accept the established parame-
ters of the debate so you'll be welcome
to nit pick at the margin. We've tried to
avoid that, and for the most part, we've
succeeded.

Our success, however, is relative.
We've come a lot further than most
people thought we would when we first
moved to Washington eleven and a half
years ago. Yet we obviously have a
long way to go as part of a broader
movement to direct society toward mar-
ket liberalism. Nevertheless, the funda-
mental reason for our past success
augurs well for the future.

Our success to date has been based
on our ability to find policy people
with three key characteristics. First,
they have solid expertise in their field.
They know what they’re talking about.
Second, they share our market-liberal
vision that promotes civil society over
political society. And finally —and this
is critical —they are committed to chang-
ing society. At Cato we have tried to
create a culture of change.

This is not just a job for our people—
and [ would include our administrative
staff —this is a mission. Cato is a place
where principled, talented individuals
work in a highly leveraged way to
change society for the better—to help
create a civil society. [ |

This article is based on remarks deliv-
ered at the Cato Institute’s fifth annual
Benefactor Summit in Rancho Mirage,
California, February 4-7, 1993.
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I Prussian System (Cont. from p. 11) I

use the evidence of your own eyes and

-ears to confirm it. Do you think you
can find a better way to teach? Of
course you can, but you can't find a
better way to teach obedience. Through-
out the 19th century a small band of
very influential people, substantially fi-
nanced by money and ideas from the
Rockefeller foundations and the Car-
negie foundations, introduced social-
ism into American education. They had
determined privately that that was the
best course for American democracy,
and with little wasted motion—and no
public discussion—they pointed our na-
tion down the statist road.

Bertrand Russell once observed that
American schooling was among the
most radical experiments in human his-
tory, that America was deliberately de-
nying its children the tools of critical
thinking. When you want to teach chil-
dren to think you begin by treating
them seriously when they are little, giv-
ing them responsibilities, talking to
them candidly, providing privacy and
solitude for them, making them read-
ers and thinkers of significant thoughts
from the beginning. You keep the games
and songs and pretty colors in balance
with the soberer purpose—teaching
them to think. There is no evidence
that teaching children to think has been
a state purpose since the advent of com-
pulsory schooling.

Choice and Competition in Education

The movement toward socialism is
not a historical curiosity but a power-
ful dynamic force in the world around
us. It is fighting for its life against forces
that would, through vouchers or tax
credits, deprive it of its financial life-
blood, and it has countered that threat
with a demand for even more control
over our children’s lives, and even more
money to pay for the extended school
day and year such control would re-
quire. I note with interest the growth of
day care in the United States and the
repeated calls to extend school down-
ward to include four-year-olds. When
Frederich Froebel, the inventor of kin-
dergarten in 19th-century Germany,
fashioned his idea, he did not have a
garden for children in mind but a met-
aphor of teachers as gardeners and chil-

dren as vegetables. Kindergarten was
created to be, and was quietly cele-
brated as, a way to break the influence
of mothers on their children once and
for all.

A movement as visibly destructive
to individuality, family, and commu-
nity as government-system schooling
has been might be expected to collapse
under its dismal record and increas-
ingly aggressive shakedowns of the tax-
payer, but that has not happened. The
explanation is largely found in the
transformation of schooling from a
simple service to families and towns to
an enormous, centralized bureaucratic
enterprise.

Although our public school system
has had a markedly adverse effect on
people, and on our democratic tradi-
tions, it has made schools the single
largest employer in the United States,
and the largest granter of contracts af-
ter the Defense Department. Both of
those low-visibility phenomena provide
monopoly schooling with powerful po-
litical friends, publicists, advocates, and
other useful allies who are apparently
outside the loop until an analysis map
of special interests is drawn. That ex-
plains in large part why no amount of
failure ever changes things in schools,
or changes them for very long. School
people are in a position to outlast any
storm and to keep short-attention pub-
lic scrutiny thoroughly confused. A
glance at the short history of Ameri-
can public schools reveals a pattern
marked by intervals of public outrage
followed by enlargement of the monop-
oly in every case. The net result of
public alarm has been to diminish
worthwhile alternatives—surely the
richest of all the ironies and a cosmic
reversal testifying to the secret systems
of nourishment available to schooling,
exactly as it is.

After nearly 30 years spent inside a
number of public schools, some con-
sidered good and some bad, I feel cer-
tain that management cannot clean its
own house. The structure is too bril-
liantly designed to allow that; it relent-
lessly marginalizes all significant change
or degrades it, and no watchdog mech-
anism exists, nor can exist, to effec-
tively combat that marginalization.
Teaching that is attuned to the way
children learn involves a dynamic too
complicated to bureaucratize. The in-
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ability to see that simple truth, or to
act upon it in a monopoly situation,
dooms all in-system reform to trivial-
ization.

There are no incentives for the “own-
ers” of the structure to reform it, nor
can there be without outside competi-
tion. Indeed, I'm afraid that competi-
tion too tightly monitored from a
central point—as it would be in a na-
tional test situation, which would of
necessity involve wildly incorrect as-
sumptions about learning—will not
touch the existing monolith. What is
needed for several decades is the kind
of wildly swinging free market we had
at the beginning of our national his-
tory. It cannot be overemphasized that
no body of theory exists to accurately
define the way children learn, or what
learning is of most worth. By pretend-
ing the existence of such theory, we have
cut ourselves off from the information
and innovation that only a real market
can provide. Fortunately, our national
situation has been so favorable, the
United States has been so dominant
through most of its history, that the
material margin of error has been vast.

But the future is not so clear. Per-
haps materially a case can be made
that our position of advantage is too
great at this point to squander, but in
the arena of emotional capital, of sim-
ple satisfaction with life and joy in liv-
ing, our relative position has been
slipping for many years. That holds
true whether we compare ourselves
with certain other nations or with stan-
dards we set for our own lives based on
our values and traditions. Violence,
narcotic addiction, divorce, alcoholism,
and loneliness are all tangible measures
of poverty in education. Surely schools,
as the institutions monopolizing the
daytimes of childhood, can be called to
account. In a democracy the final
judges are not the experts but the
people.

And the courtroom of the people is
the free market. Over 50 years ago my
mother, Bootie Zimmer, chose to teach
me to read; she had no degrees, no
government salary, no encouragement,
yet her nonexpert choice has given me
a wonderful and interesting life; I have
never been a public charge. Trust the
people, give them choices, and the
school nightmare will vanish in a
generation. [ ]
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Benefactors Meet in California for Fifth Annual Summit

The desert and mountains of Rancho Mirage, Cali-
fornia, provided a stunning backdrop for Cato’s fifth
annual Benefactor Summit, attended by the Insti-
tute’s most generous contributors, at the Ritz-Carlton
Hotel, February 4-7.

Finance Committee member Fred Brunner of St.
Michaels, Maryland, talks with Arizona governor
Fife Symington (left) after Symington’s lunch talk
on property rights.

Roger Pilon of Cato’s Center for Constitutional Studies
and board member Howard Rich shake hands after their
annual, overly hyped tennis match.

Cato board member Richard J.
Dennis discusses “"The Moral
Case for Drug Legalization.”

Ed Crane (left) talks with John Stossel of ABC News,

a conference speaker, after the annual Market-Liberal
Round-Robin Tennis Tournament.
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Gordon Getty of San Francisco and
Robert Lovell of New Jersey talk with
Brink Lindsey (right), Cato’s director
of regulatory studies, at breakfast.

Some 100 Cato Benefactors gathered
at the opening dinner to hear educa-
tion entrepreneur Chris Whittle dis-
cuss his plans to open 100 innovative,
for-profit schools in 1996.
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Underfunded schools

[New York] city’s top school inves-
igator yesterday described a corrupt
iystem that allows head janitors to
slunder schools because of virtually
jonexistent Board of Education super-
rision. . . .

On school time one janitor relaxed
yn his 34-foot cabin cruiser and an-
sther ran a real estate law practice.

Others paid off personal bills and
oans by hiring “ghost workers” and
yocketing the salaries. . . .

School custodians—who are paid
1p to $80,000 a year—have sweeping
yowers that affect almost every as-
yect of a school’s operation. . ..

Principals don't even have the power
o tell them how often to mop floors.
—New York Daily News, Nov. 13, 1992

Which ones do you think
caused them?

Look through your paper for prob-
ems the country is facing. Which
Cabinet members do you think might
telp solve them?

— The Mini Page (Washington Post

Sunday supplement), Jan. 24, 1993

Five-year plans weren't
ambitious enough

[White House aide Ira Magaziner]
irgued that converting defense indus-
ries to civilian uses is a task that
iannot be left “to market forces aided
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by a grab bag of economic adjust-
ment measures.” He called for joint
government committees to develop a
20-year plan. First, he recommended,
“commission a study to match cur-
rent skills and facilities capabilities
with those which would be required
for different infrastructural projects.”
Then should come “a detailed organi-
zational plan...to lay out how, in
specific, a proposal like this could be
implemented.”

— National Journal, Dec. 12, 1992

They also serve who only price-fix
and subsidize

The Agriculture Department serves
more than 2 million farmers nation-
wide and, in many ways, it does the
job surprisingly well. This year, the
United States . . . will export $42.3 bil-
lion in agricultural products.

— Washington Post, Jan. 14, 1993

With Republicans like this, who needs
Democrats?

“Should the federal government
provide a free college education to
everybody who wants it?” asked Doris
Dixon, education aide to Sen. Thad
Cochran, a Mississippi Republican
and a member of the Senate educa-
tion subcommittee. "If we could af-
ford it, Yes.”

— Chronicle of Higher Education,
Nov. 25, 1992
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Just another day at the office

A federal grand jury is investigating
whether [House Ways and Means Com-
mittee chairman Dan] Rostenkowski
used unusually large, purported pur-
chases of stamps from the House Post
Office in an elaborate money-laun-
dering scheme to convert campaign
contributions and office expense vouch-
ers into personal funds. . . .

“As far as any of us are concerned,
it's a non-issue,’ said Rep. Benjamin
C. Cardin (D-Md.).

— Washington Post, Jan. 11, 1993

The good news is, taxes are still high

Best-selling State Tax Actions 1992
and State Budget Actions 1992 are now
completed and available. . . .

Some major findings you'll read in
these two reports: . . .

The bad news—

*Increases in spending for FY93 are
well below the inflation rate—the low-
est in 10 years.

—mailing from the
National Conference of State
Legislatures, Jan. 1992

Some individuals have more rights
than others

[Thurgood] Marshall’s record on the
court was consistent: Always the de-
fender of individual rights, . . . he fa-
vored affirmative action.

— Washington Post, Jan. 25, 1993
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